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TetaHa KAYYP

BUUTENb-NOrONEs,

KomyHanbHMM 3aKkNag, AOWKiNbHOT OCBITH
(Acna-capok) kombiHoBaHOro Tmny Ne 330
JHinpoBCbKOI MicbKOT pagu

KOPEKUIA 3BYKOBUMOBMU CTAPLLUX
OOLWKINIbHUKIB 3 ANCNANIEO 3BACOBAMU HAOYHOCTI

Y cmammi po3eznadaemeca npobaema KopeKyii 38yKOBUMOBU y cmapuwux
JowkinbHAmM 3 oucnanieto. TeopemuyHul aHani3 npobaemu, wWo po32aa0aemsocs,
csioyums, wo y O0imeli cmapwozo OOWKinbHo2o 8iKy 3 Oucnaniero € MpyoHowi
8 38YKOBUMOSBI, W0 8 CBOK 4epzy 8MnaAUBAE HA 30CBOEHHA OCBIMHLOI npozpamu,
couianizayiro OUMUHU 8 yinomy, came, ye sU3Ha4ae HeobxioHicmb KopeKyitiHoi pobomu.
BuoKpemsieHO MOXAUBOCMIi BUKOPUCMAHHA HOOYHUX 3acobis y npoueci Kopekuyii
38ykosumosu y Oimeli cmapuwozo O0owKinbHo2o 8iKy OKpecneHO sumoau U000
BUKOpUCMAHHA 3acobie HA0OYHOCMIi ma emanu ix peanizauii.

Knrouosi cnosa: ducnanis, dimu cmapwo2o 0OWKiNbHO20 8iKY, HAOYHI 3acobu,
KopeKUuifi, 38yKo8UMO8a.

Tetiana Kachur. Pronunciation correction of preschool children with dyslalia by
means of visual aids

The article deals with the problem of pronunciation correction of preschoolers
with dyslalia. The theoretical analysis of the problem under consideration shows that
preschool children with dyslalia have difficulties in speech, which in turn affects the
assimilation of the educational program, the socialization of the child as a whole,
precisely, this determines the need for corrective work. The possibilities of using
visual aids in the process of pronunciation correction of preschool children are
highlighted. The requirements for the use of visual aids and the stages of their
implementation are outlined.

Key words: dyslalia, children of preschool age, visual aids, correction, pronunciation.

NocTtaHoBKa npobnaemun. OBONOAIHHA PiAHOIO MOBOI, PO3BUTOK
MOBJ/IEHHA € OAHWUM i3 HaMBaXKAUBIWKX HaAbaHb AUTUHU | PO3rNAHAETLCS
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B CY4YaCHiM neaarorivyHin HayLi AK OCHOBA PO3BUTKY Ta HAaBYAHHA AUTUHW.
MoBa — 0AMH i3 HaMbBiNbW NOTYXXHMUX (GAKTOPIB Ta CTUMYNIB PO3BUTKY
AVUTUHW, BOHA € OCHOBHMM 3acoboMm cnifikyBaHHA ntogen. MNpoTe y aiten, Aki
CTPaXKAaloTb Ha AMCAANito, Len OCHOBHMI 3acib BUABNAETLCA NOPYLLUEHUM,
O CNPUYUHAE CKNAAHOLWI B KOMYHiKaujii Ta NcMxodisMuHOMY PO3BUTKY
AVWTUHWU. BigTak 3Ha4YyHOI aKTyanbHOCTi HabyBae NUTaHHA e(dEKTUBHOCTI
KOPEKLiNHO-BUXOBHOIO BM/IMBY Ha AiTel 3 OUCNANIEl0 B OCBITHbOMY
npoueci 3aknagy ocBiTH.

AHani3 ocTaHHiX gocnigXeHb i nybaikauin. YucneHHi gocnigKeHHA
Pi3HMX acnekTiB npobnemn aucnanii BUCBITAOOTb Yy CBOIX poboTax:
M. EnginoBa, O. [lpaBaiHa-BiHapcbKa; K. CemeHoBa; O. MacTioKoBa;
l. MaHuyeHKo; /1. OaHinoBa; B. TapacyH; Jl. JlonaTtkiHa, H. CepebpsaKkosa,
M. WepemerT, |. MapTUHEHKO Ta iH.

dopmynoBaHHA Linen cratTi. MeToto CTaTTi € PO3MAHYTU BUKOPUCTAHHA
HAOYHMX 3acobiB y npoueci KopeKLuii 3ByKOBMMOBM Yy AiTEN CTApLloro
AOLWKINBbHOrO BiKY 3 AMUCNANIEID.

Buknap 0CHOBHOro martepiany gocnigxeHHa. Kopekuis 3ByKOBUMOBM
y AiTeN CTapLlIoro AOLWKINAbHOrO BiKYy 3 AUCNANIEID MAE BE/IMKE 3HAYEHHA i
NPOTArOM TPMBAIOTO Yacy 3a/IMLIAETLCA 3HAYHOK NPOoHAEMOIO B CyYaCHIN
neparoriui. YncneHHi pgocnigeHHs 3acBigyyloTb, Wo npobnemu 3
MOB/IEHHAM HEraTMBHO MNO3HAYalOTbCA HA HaBMYLi CMiNKyBaHHA AiTen
OCKiNIbKM NpaBuIbHa 3BYKOBMMOBA — LI r0/IOBHMI paKTop ANA couianizau,i
Ta PO3BUTKY AUTUMHW 3 Aucnanielo, wo ocobanBo BakAMBO ANA
ManbyTHbOro HaBYaHHA y WKoni [3].

Ona piter CTapworo AOWKINbHOIO BiKY 3 AUCNANIEID XapaKTepHUM
AOCTATHIN piBEHb PO3BUTKY MUC/IEHHA, NOBEAIHKN. [iTN pO3yMitOTb MOBHY
iHbopMmaLito, BOHM BMitoTb byayBaT ¢ppasu Ta BUC/IOBAOBAHHA, BiAMiHHOO
PUCOIO € NOPYLLUEHHA BUMOBM 3BYKIiB, AKA BUPAXKEHA 3aMiHOK O4HOrO 3BYKY
Ha iHWWIA, cnocTepiratoTbCA MOMWAKK y nobyaoBi 3BYKiB, HeAOCTATHIN
piBeHb GOHEMATMUYHMI cayX [2].

JocnigHVKKM Big3HAYalOTb, WO BMIHHA AiTEeN CTAapWOro AOWKIiIbHOro
BiKY 3 ANCNANI€EO cninkyBaTmca, byaysaTu 38’ A3Hi BUCOBAOBAHHA, 06pa3HO
Ta emMoUiMHO nepepaBaTn nobayeHe, CKAAAATW, MOXKHa pPO3rNsAaTM fK
YUHHUKKN PO3YMOBOTO Ta EMOLLIMHOIO PO3BUTKY, asie NpPU LbOMY, AKLLO He
NPOBOAMTM KOPEKLLiH0 3BYKOBUMOBM Yy AiTEN Hagani MOXYTb OyTU cepho3Hi
npo6aemu y HaBY4aHHi, 0CO6IMBO 3 YNTAHHAM Ta MUCbMOM. [ly*Ke BaXK/MBO,
Wwob y AUTMHM, WO BCTyNa€E A0 LWKOAW, MoBa byna XMBOK, BMPA3HOLO
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i be3nocepenHbOIO, OCKIIbKM Came HaBMYKa CMiAKYyBaHHA [403BONUTb
AVUTUHI WBMALLe couianisyBaTmca y HOBI cobi obcTaHoBLi [4].

TeopeTuyHnI aHani3 AOoCNiAXKeHb CBiAYUTb MPO Te, WO KOpPEeKLito
3BYKOBMMOBM HEObOXigHO NpoBOAMTM 3 BUKOPUCTAHHAM HAaoO4YHMX 3acobis,
AKi pobnATb Uen npouec pe3ynbTaTUBHIWMM. BueHi po3rnaaatoTb HaOYHiI
3acobM Yy MNOEAHAHHI 3i CNOBECHUMM MeTodamM, Wwo 3abesnedye eaHICTb
YKMBOTO CNOrNsAAaHHA, abCTPaKTHOrO MUCNEHHSA Ta NPAKTUKKU; BU3HAYAKOTD,
WO HAO4Hi 3acobu p[03BONAIOTL AITAM YCMilWHiWe BiATBOPUTU C/IOBA
3 3BYKOM, LLLO aBTOMATU3YETbCA, HiXX 6e3 HaouHOoCTi; nogonatn 6ap’ep, Wwo
CTBOPHOETbCA Yepe3 OOMeNKEHICTb MOBHOIO CMiIKyBaHHA Ta CNPUNHATTA,
[ONAETHbCA Nerwe NpyM BUKOPUCTAHHI HAOYHMX maTepianis [2].

Hao4yHi memoou nepedbavyarome 8UKOPUCMAHHA HAOYHUX NOCIOHUKI8
i mexHiYHUX 3acobie HABYAHHA, AKI Mosae2WyrMb 30CB80EHHA Mamepiany,
cnpualome  (POPMYBAHHKO  CEHCOPHUX rnepedymos 071 PO38UMKY
MOB/IEHHEBUX YMiHb mMa HABUYOK. [O HAOYHUX Memodie 8i0HOCAMb
crocmepexceHHs; po032a140 MAs/KHKIB, KAPMUH, Makemis, nepeasiso
KiHOinbmis; rnpocayxosysaHHA ay0io 3arucie; rMoka3 3pas3Kka 30800HHS,
cnocoby it [1].

MNepen aKTMBHMM 3aCTOCYBAaHHAM KOMMAEKCY BMApPaB 3 KoOpeKuii
3BYKOBMMOBM, BKJ/IOYAKOYM  HAOYHICTb, [AOUiIZIbHO BMABUTU  pPiBEHDb
3BYKOBMMOBM Y AiTEN CTAPLIOro AOLWKINbHOMO BiKYy i3 Aucnanieto. 3 ujieto
MEeTOol HeobXigHO nepeBipUTU Yy AiTeN CTApWOro AOLWKIiNIbHOTO BiKYy
chopMOBaHiCTb YMiHHA MOBTOPIOBATU CnoBa, 3b6epiratoum nNpaBUAbHICTDb
CK/1af0BOI CTPYKTYPU; BMIHHA CAMOCTIMHO CKAagaTW CNAoBa 3i CKNagHOW
CKNa[0BOK CTPYKTYPOK; BMIHHA BWMMOBMIATU C/NOBA pPIi3HOI CKAaA0BOI
CTPYKTYPM Yy A04ATKaX, @ TAKOX piBeHb GOHEMATUYHOTO cayxy [4].

3a3BMyan pe3ynbTaTM TaKOi AiarHOCTMKM  3aCBiAYYyOTb  A0BOAI
HEBMCOKMIN piBEHb NPaBUIbHOI 3BYKOBMMOBMW Y AiTEN CTapLIOro AOLWKIIbHOMO
BiKY 3 ANCNANIELD, 30KPEMA 3YCTPIYaOTLCA TaKi Nnpobnemu, Aitu:

—  BMMOB/IAKOTb HENPABWUIBLHO CN0BQ;

— BMMOB/IAKOTb HE BCi 3BYKMU;

—  MPUNYCKaKTbCA rPybrUx NOMUNOK Y BUMOBI;

— pO3noBiAi AiTen He 3aKiHYeHi, € KOPOTKI, YacTO HE B3AaEMONOB’A3aHi
peyvyeHHs;

—  He MOXYTb i30/1bOBaHO BUMOB/IATM CI0BA PI3HOI CKNAaf0BOI CTPYKTYPU;

—  ¢pOoHemMaTUYHUI cnyx cnabo po3BuHeHu [3].
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[OnA NO3UTUBHOIO KOPEKLiMHOro BNAMBY AOLIIbHO BUKOPMUCTOBYBATH
KOMNAeKC meToaiB Ta 3acobiB, 30Kpema i HaouyHi 3acobu Kopekuii
3BYKOBMMOBM. 3aCTOCYBaHHS HAOYHOCTI y poboTi 3 AiTbMKM CTapLioro
AOLWKINbHOrO BiKY 3 AWCNaNielo BUNpaBAaHe BCiX eTanax KOopeKLUinHoi
pobotn. Mpu pobopi HaoyHux 3acobiB y poboTi 3 AiTbMKM CTapLloro
AOLWKINBbHOrO BiKYy 3 ANCNANIED BAapTO BPAXOBYBATM NPUHUMNK NoOy[0BM
KOpPEeKLiMHOro cepeaoBuLa:

—  NPUHUMN NOCNiIA0BHOCTI — BU3HAYaE NOPALOK 3aCBOEHHA MaTepiany;

— MNPUHUMA AO0CTYNHOCTI — BW3HAYa€E MNOPALOK CniBBiAHECEHHA
mMmaTepiany 3 piBHEM 3BYKOBMMOBMW AiTEN CTAPLUOro AOLWKINbHOTO BiKY;

—  NPUHUMN NOMIPHOCTIi — BU3HAYa€E KiNbKiCTb iHGOpMaLi, AKY MOXKe
3aCBOITM ANTUHA CTApLUOro AOLWKiNbHOrO BiKy [1].

3HayHy eQEeKTUBHICTb NPOAEMOHCTPYBA/I0O BUKOPUCTAHHA TaKoro
HAOYHOro MaTepiany y KOpeKuii BUMOBMU, KM [03BOAAB MOKA3yBaTH
AITAM NpaBU/bHE CTaHOBULLE OPraHiB apTUKYAAUil. 3 LIED MEeTO AiTAM
MOKa3ylTb  CNeuianbHi  KapTUHKKW, ae  300paxeHO  KoMMJeKC
APTUKYNALIMHOI FiMHACTUKKU. Kpim TOro, MOXXHa BUKOPMCTOBYBATU MOAENI-
CMMBONN APTUKYANALIT 3BYKiB, WO A03BONAUTbL AUTUHI 3pO3yMITU npouec
NOCTaHOBKM 3BYKY.

Came 3aCcTOCYyBaHHA mogenen npu NOCTaHOBL, 3BYKiB, HE3a/IE€}KHO Bijg,
BMAY MOBHUX MOpPYLWEHb, AO0MNOMArae AUTUHI OCMUCAUTU MpoLec
MOCTAHOBKM 3BYKYy Ta OyTM He NpOCTO NACMBHUM BWMKOHABLEM BOI
AOPOCNOro, @ aKTMBHMM YYaCHMKOM KOpPEKUiMHOro npouecy. Tak, AKWO
3BYK Y MOBAEHHI AWTUHW BIACYTHIN, Norones MNOACHIOE NpaBU/ibHE
NMONOXKEHHA OPraHiB apPTUKYAALLIMHOIO anapaTty, a POab 30POBUX BigYyTTiB
BUKOHYE MOAENb, AMBAAYMCL HA AKY AOUTUHA CBIAOMO HaMaraerbeA
pO3TallyBaTW apTUKYAALIMHUIA anapaT, AK 3a3Ha4yeHo Ha mogeni. Mogenb
CNY)KUTb HAOYHOK OMOPOID, MOCTIMHO «HAraAyl4YM» aAPTUKYALIKO 3BYKY,
AKUIM He BUMOBAAE ANTUHA [4].

HaouyHu martepian, AKNMM BUKOPUCTOBYETbCA MAE BiANoOBIaATH
HACTYNMHMM BMMOTAM: YiTKE BUAINEHHA TOJIOBHOIO, 3pO3yMIiNIM 3MICT Ta
HAABHICTb AMAAKTUYHOI MeTU. KopeKuito 3BYKOBMMOBW Yy AiTeN CTapLloro
AOLWKINbHOrO BiKYy 3 AMCNANIEID 33 JONOMOrOK HAOYHUX MOZeNien BapTo
NPoBOAMTU Y KiNibKa eTanis:

— Ha nepwomy eTani HeobxiAHO 3 AiTbMU PO3YYUTU ByAb-AKUIA TEKCT

3 aBTOMaTN30BaHUM 3BYKOM,
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— Ha Apyromy eTani AiTAM MPOMNOHYETbCA PO3YYEHWUM TEKCT
NPOINOCTPYBaTH, BMKAAZAKYM WMOrO BigMNoOBIAHO A0 3anNpPOMNOHOBAHOI
KQapTUHKOIO;

— Ha TpeTbOMy eTani AiTM CaMOCTIMHO pO3MoBigaloTb TEKCT,
KOHTPOIHOIOYMN NOCTaBAEHWNM 3BYK NPOTArOM YCbOrO TEKCTY.

— Ha 4eTBepTOMY eTani 4iTW BiATBOPIOBANM TEKCT, CNMPAOYUCL Ha
CBOO KAPTUHKY [4].

Yci eTanu B3aEMONOB’A3aHi, KOXHOMY BMKOPUCTOBYBA/IM HAOYHI
maTtepiann. [py BUKOPUCTAHHI HAOYHUX MaTepianis Yy Kopekuii
3BYKOBMMOBM BApPTO AOTPMMYBANNCA HU3KM NPUHLMNIB:

— marepian mae bytn gobpe BUAHO BCIiM AiTAM;

— MaTepian NOBMHEH BPAxXOBYyBaTW BiK Ta 0COB/IMBOCTI PO3BUTKY AiTel;

— MaTepian NOBMHEH BigNOBIAATN 3aBAAHHAM KOPEKLiT 3BYKOBUMOBMY;

— MmaTepian HeobxigHO cynpoBOAKYBATM MPAMOTHOHO Ta YiTKOKO MOBOIO;

— MOBNEHHEBMW CynpoBig, MaTepiany Ma€e CnpuaTn KopekLii
3BYKOBMMOBM [2].

JOTPUMAHHA 03HAYEHNX NPUHUMNIB 3aCTOCYBAaHHA HAOYHOIO maTepiany
A,03BOIAE NiABULLNTY MOBHY MOTUBALLIO AiTEN CTAPLIOro AOLWKINbHOIO BiKy
3 Aucnaniero, [O3BONAE Yy Npoueci aBTOMaTM3alii 3BYKiB OMNaHOBYBATU
KOHTPOJIIOI04Y, NAaHYO4Y Ta PEryatoo4oto GYHKLIED MOB/IEHHA.

BUCHOBKM 3 AQHOrO AOCNIAMKEHHA | NepCneKTUBU NOAANbLUMX PO3BIAOK.
TaKknum YMHOM, BUKOPUCTAHHA HAaO4YHMX 3acobiB Npu KOopeKLii 3ByKOBUMOBM
Yy AiTen CTaploro AOLWKINbHOrO BiKY 3 ANC/ANIEI0 MAE BE/IMKE 3HAYEHHSA
y Npoueci BCbOro MOBNEHHEBOTO PO3BUTKY AITEN i € BAXKIMBOK YMOBOH
nobynoBu KopekLuiiHoi poboTtn. HaouHi 3acobu ponomaratoTb ypi3HO-
MaHITHUTU NpoLLec KOpeKLii 3BYyKOBMMOBU, NepPeTBOPIOIOTb KOXKHE 3aHATTA
Ha 3axONJOYY AiANbHICTb, WO MO3UTUBHO BMN/IMBAE HA NCUXOEMOLLIMHUN
CTaH AiTel Ta A03BONAE ePEKTUBHO 34iMCHIOBATU KOPEKLINHY PObOTY.

[1o nepcneKTnB NoganbLlUMX A0CNIAXKEHb BIAHOCMMO NMUTAHHA BUKOPU-

CTaHHA 3acobiB MynbTMMeAia B KOPEKLiNHi poboTi 3 AiTbMU 3 AUCAANIELO.

CMUCOK BUKOPUCTAHUX OMEPE/

1. JlenetyeHko M. B. floronegia. incnania : HaB4Ya/IbHO-METOANYHUIM NOCIOHUK
[ans ctya. cneu. 6.010105 KopeKuinHa ocsita] ., 2015. 36 c.

2. JNloronegis : nigpyyHuk 3a pen. M. K. LWepemet. K. : BugasHuunii gim
«Cnoso», 2010. C. 148-189.

15



3. CyuvacHi npobnemu noronegii Ta peabinitauii: matepianun nepoi 061. HayK.-
npakT. KoHo. Cymu : Bua-so CymANY im. A. C. MakapeHka, 2010. 244 c.

4. Xpectomatia 3 noronegii. HaByanbHuMi nocibHUK. Lepemer M.K,,
MapTuHeHkKo I.B. K.: KHT, 2006. 360 c.

AHxXena KOYEPXKUHCbKA

BYMTENIb-NOrONes

KomyHanbHMI 3aKnag AOLWKINbHOT OCBITH
(Aacna-capok) kombiHoBaHoro TNy No 272
JHINPOBCbKOI MiCbKOI paau

[EAKI ACNEKTU KOPEKLIIMHOI POBOTHU 3 AITbMMU
MO/IOALLIOrO LUKIZIbHOTO BIKY 3 AU3APTPIEIO

Y cmammi po3kpumo oKpemi acnekmu cucmemu s1020MeduYH020 8Mnaugy npu
duzapmpii. BUOKpemsieHO OCHOBHi 3a80aGHHA s020neduyHoi pobomu 3 Oimemu
MOs100W020 WKIibHO20 B8iKYy 3 OU3APMPIEID: PO3BUMOK APMUKYAAYIHOI MOMOPUKU,
MOBHO020 OUXAHHA, MOCMAHOBKA 38YKiB8, 3aKpPIinaAeHHA 38yKie y mosi, dugpepeHuiayis
38yKie emanu KopekuiliHoi pobomu. Bu3HayeHO emanu KopekuyiliHoi pobomu ma
30ilicHeHO xapaKmepucmuKy KoxHo2o emarniy. [1iOKpecaeHo saxcausicms iHOUBIOYanbHO20
nioxody 0o rnpouecy KopeKyii 38yKosUMO8U.

Kntouosi cnosa: dimu mos00wWo20 WKiNbHO20 8iKYy, 0U3apmMpis, 38YKOBUMOEQ,
noz2onedudHa poboma, KopekuiliHa poboma, 3axka1a0 oceimu.

Angela Kocherzhynska. Some aspects of corrective work with children in primary
school with dysarthria

The article discloses certain aspects of the system of logopedic influence in case of
dysarthria. The main tasks of speech therapy work with children of primary school age
with dysarthria are highlighted: the development of articulatory motility, speech
breathing, production of sounds, consolidation of sounds in speech, differentiation of
sounds, stages of corrective work. The stages of corrective work were defined and the
characteristics of each stage were carried out. The importance of individual approach to
the process of speech correction is emphasized.

Key words: children of primary school age, dysarthria, speech, speech therapy
work, correctional work, educational institution.

MNoctaHoBKa npo6bnemu. OBONOAIHHA PigHOIO MOBOK, PO3BUTOK
MOBJ/IEHHSI € OAHUM i3 HaBAKAMBIWUMX HAA0AHb ANTUHM | PO3rNAAAETLCA
B CyYaCHiM neaarorivyHin Hayui AK OCHOBA PO3BUTKY Ta HAaBYaHHA AUTUHW.
MoBa — oAMH i3 HaMbinblW NOTYKHMUX PAKTOPIB Ta CTUMYANIB PO3BUTKY
AVUTUHW, BOHA € OCHOBHMM 3acobom cnifikyBaHHA ntogen. MNpoTe y Aiten, aki
CTPaXKAaloTb HA AN3aPTPIt0, LLe OCHOBHWI 3aCib BUABNAETLCA NOPYLLUEHUM,
O CMPUYUHAE CKMALHOLWI B KOMYHiKaLii Ta NcMxodisMyHOMY PO3BUTKY
ANTUHU. BigTak 3HaA4yHOI aKTyaNbHOCTI HabyBae NUTAHHA e(pEeKTUBHOCTI
KOPEKL,iMHO-BUXOBHOIO BM/INBY Ha AiTel 3 AU3aPTPIE0 B OCBITHbOMY
npoueci 3aknagy ocBiTH.
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