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AHOTALIA

fonybkoBa Harania. ®opmn napTHepCTBa LWKOAW TAa FPOMaZM B KOHTEKCTI aHanily
OpraHi3auinHo-negaroriyHUX OCHOB NAPTHEPCTBA WKOAK, Cim’i Ta rpomaan y CLUA.

Y cmammi cxapakmepu3o8aHo ocobausocmi cnienpauyi WKoaAu 3 2pomMadoro AK
CK/1a0080i napmHepcmea amMepuKkaHCbKoi wkonu, cim’i ma epomadu. [lpoaHanizosaHo
¢opmu cnienpauyi ma nomeHyiliHi napmHepu, wWo € 8iOKpumumu 00 napmHepcmsa 3i
WwkKosor. JlosedeHo, WO nNapmHepcmso CcoyianbHUX [HCcmumymise moxce Habysamu
pi3HOMaHIMHux ¢opm cnisnpayi, ceped AKux cnisnpausa 3 6izHecosoro epomadoro (6i3Hec-
nionpuemcmeamu, KOMIMAHIAMU MiCyeeo20 pieHA mMa HAUIOHAAbHUMU Kopropauyiamu) €
Halbinbw nowupeHoto y CLUA. BusHa4eHo pone i Mmicye cnienpayi wkKonu 3
yHisepcumemamu, wo Marme nesHUl 8naAu8 HA AKICMb HOBYAHHA, BUXOBAHHA Ma
npodgeciliHy nicomosky wkKonAapis, AKi € iXHIMU nomeHyiliHumu cmydeHmamu. Po3aasHymi
npobsemu po38UMKY NAPMHEPCMBA MiX WKOA0K Ma 3aKAa0aMu OXOPOHU 300p08°A, W0
nepedba4yae 3anposadHeHHA WKIiAbHUX K/iHIK 300p08°A, OCKiAbKU MUMAHHA HAOAHHA
AKICHO20 MeOdu4yHo20 006Csy208y8AHHA MIOPOCMAKOYOMY MOKOAIHHIO  KpaiHU cmanu
npiopumemHuMu 0718 NPayiBHUKI8 0XOPOHU 300p08°a we 8 KiHui XX cm.

Knwouosi cnosa: napmHepcmso wkonu, cim’i ma epomadu, 3aay4eHHA 2pomadu,
¢opmu cnisnpayi, ycmaHosneHHA cnienpayi, 6isHecosa 2pomada, WKinbHi KniHiku 300pos’s,
MOBHOMPABHI nNapmHepu 8 ocsimi, KOOPOUHY8AHHA rocnye 0aa Oimel ma Mosa00i,
3aMposadHeHHA ma niOMpuUMKa MAPMHEPCbKUX BIOHOCUH MiXC WKOAAMU, CiM’aMUu ma
epomadamu.
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PROCEDURAL ASPECTS OF QUALITY ASSURANCE
INTERNATIONALIZATION IN THE EUROPEAN HIGHER EDUCATION AREA

The article focuses on a specific nature of the activities of international quality
assurance agencies introduced in the European Higher Education Area and the involvement
of foreign experts in independent review panels.

The role of the Institutional Evaluation Program (IEP) in the integration of an
international dimension into the process of quality assurance in higher education is defined.
The peculiarities of quality assessment under the IEP program are determined. The
evaluation methodology used under the Institutional Evaluation Program which provides for
the four strategic questions shaping the self-evaluation process is analyzed.

The forms of cross-border activities of agencies that ensure internationalization of quality
assurance in higher education in EHEA are described. The challenges a plenty of European higher
education institutions face in developing joint study programs are identified and analyzed.
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Introduction. Over several decades, a raft of measures has been designed
and implemented by European Ministers in charge of Higher Education across the
European Higher Education Area (EHEA) to promote and facilitate, inter alia, the
academic and professional mobility of students, academic teaching staff,
administrative staff, and researchers; harmonization of degree structures and
mutual recognition of qualifications, periods of study, prior learning and joint
degrees; the European and national qualification framework development;
effectiveness and transparency of quality assurance process and procedures;
greater efficiency and flexibility of teaching and learning process implemented
through a common degree structure, introduction of the European Credit
Accumulation and Transfer System designed to increase the transparency of
educational systems and facilitate the mobility of students across Europe through
credit transfer, procedures for obtaining the European Diploma Supplement,
modular academic programs, etc. All the above mentioned trends have caused an
ever-growing concern with the issue of quality in higher education and
subsequently the way of its assurance and management at the international,
European, national and institutional levels.

Realizing that quality assurance will benefit transparency and
comparability of higher education institutions which are diverse in their
function and scope provided that it is a continuous and ongoing process, most
actors in European higher education have made this issue topical on the higher
education policy agenda. The promotion of European cooperation in quality
assurance, and the need for closer cooperation of actors and all stakeholders in
this field have given an impetus to the integration of an international
dimension into the process of quality assurance.

Analysis of the relevant research. In the past few years, a heightened
interest of both foreign and domestic scientists has been directed towards
guality assurance in higher education. In particular, quality assurance in higher
education under the foundation of the European Higher Education Area is
considered by D.Coleman, L.Harvey, D.Westerheijden, P. Williams,
U. Teichler, P.Jacobsson, A.Zahorodnii, Yu. Zakharov, K. Korsak, A. Pavlenko,
A. Sbruieva. The foreign authors such as T.Al-Sindi, A.Barblan, S. Birzea,
P. Gaston, B. Kelm, L. Pépin, P. Scott and others put an emphasis on the issue
on quality assurance in international education at both European and global
levels. The theoretical and practical foundations of operation of the
international agencies of quality assurance in higher education within the
European Higher Education Area are studied by J. Grifoll, A.Hopbach,
A. McClaran, P. Ranne, T.Sanchez Chaparro, A. Valeikiené, K. Engels-Perenyi,
and M. Kelo. In addition, J. Grifoll, A.Hopbach, H.Kekalainen, N. Lugano,
C. Rozsnyai, T. Shopov focus on the peculiarities of quality procedures in the
European Higher Education Area.
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The aim of the study is to characterize the external dimension of quality
assurance in higher education within the European Higher Education Area.

The following research objectives are derived from the above mentioned
goal:

— to characterize the activities of international QA agencies;

— to determine the peculiarities of quality assessment under the IEP

program;

— to identify the features of quality assurance of cross-border education

and joint programs.

Materials and methods of the study. During the research such methods
as analysis, synthesis, comparison, generalization of scientific literature,
comparative, structural and logical, and system analysis of the problem under
study were used in order to achieve the goals to be sought.

Results and their discussion. The quality assurance agenda in terms of the
accountability-improvement continuum has been pursued by the engagement
and continuous collaboration of four European stakeholder organizations: the
European University Association (EUA), the European Association of Institutions in
Higher Education (EURASHE), the European Student Union (ESU) and the
European Network for Quality Assurance (ENQA). Brought together into the
E4 group, these organizations have developed a common methodology and
platform for quality assurance through the combination of such initiatives as the
European Standard and Guidelines for Quality Assurance in the European Higher
Education Area (ESG), the European Quality Assurance Register (EQAR) and the
European Quality Assurance Forum (EQAF) that contributes to the sustainability of
the international dimension of quality assurance.

The Berlin communiqué of 19 September 2003 and the adoption of ESG
have resulted in the strengthening of the internal quality assurance systems by
higher education institutions. But it has turned out that the traditional
mechanisms for quality assurance implemented fail to address the shortcomings
and challenges arising from the increased diversification of higher education
provision. By virtue of considerable changes affecting the European higher
education landscape, the Bologna Process has given a boost to the mainstreaming
of quality assurance resulting in the introduction of external quality assurance
agencies almost throughout the European Higher Education Area. Following the
1998 EU Council Recommendation on quality assurance in higher education
stating that “autonomy and/or independence of the relevant structures, of the
body responsible for quality assurance (as regards procedures and methods) is
likely to contribute to the effectiveness of quality assurance procedures and the
acceptance of results”, a huge demand has been created for external quality
assurance (EQA) mechanisms to be in place. According to C. Thune, the strengths
of external quality assurance include impartiality, credibility, authority,
comprehensiveness, consistency and transparency [11].
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The internationalization of quality assurance provides for the
participation of quality assurance agencies in international networks and
cooperation with international partners, and involvement of the foreign
experts in independent review panels. Moreover, a wide array of international
guality assurance procedures are implemented, including the quality assurance
of programs, institutional reviews, quality audits, internal quality assurance of
higher education institutions, as well as consultancy. The 2009 Standards and
Guidelines for Quality Assurance in the European Higher Education Area state
the following objectives of quality assurance undertaken by external agencies:
safeguarding of national academic standards for higher education;
accreditation of programs and/or institutions; user protection; public provision
of independently-verified information (quantitative and qualitative) about
programs or institutions; improvement and enhancement of quality [10, p. 15].

A leap forward in quality assurance was entrusting the European Network
for Quality Assurance in Higher Education (ENQA), created at the initiative of the
1998 Recommendation on European cooperation in quality assurance in higher
education by the Council of Ministers, with the task to develop a set of standards,
procedures and guidelines on quality assurance by the member states of the
Bologna Process in 2003. This organization has been authorized to design
procedures for conducting an adequate peer review for quality assurance or
accreditation agencies. It should be noted that it is the European Association for
Quality Assurance in Higher Education that has contributed to the development of
the European dimension in quality assurance.

In this regard it is worth mentioning the role of the Institutional
Evaluation Program (IEP) in the integration of an international dimension into
the process of quality assurance in higher education. IEP is one of the members
of the European Association for Quality Assurance in Higher Education listed in
the European Quality Assurance Register for Higher Education. This program
was officially launched in 1993 by the European Association of Universities that
had decided to put an increased focus on the quality issue in its activities in
1991. IEP is an independent membership service of the European University
Association that offers evaluations to support higher education institutions in
the on-going development of the internal quality culture and management. The
key features of the Institutional Evaluation Program include a special focus on
the self-evaluation phase; a peer-review approach; a European and
international perspective; identification of a room for improvement [7; 8].

IEP is based on the following core characteristics:

e comprehensive approach to evaluation, which takes into consideration
the HEI specific goals, objectives and profile, while focusing on an
inclusive self-evaluation process and self-knowledge;

e improvement-oriented approach, aimed at assisting HEI in carrying out
its mission, and is not targeted at accreditations or rankings;
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e European focus, which takes into account the framework of current
developments in higher education, such as the Standards and Guidelines
for Quality Assurance in the European Higher Education Area, with
international evaluation teams representing diversity in the field;

e option of having an institutional evaluation with a specific focus,
considering in greater detail issues of strategic importance to the
institution.

The evaluation methodology used under the Institutional Evaluation

Program provides for four strategic questions that shape self-evaluation process:

- What is the institution trying to do?

e institutional profile (norms, values, mission and goals);
e degree of centralization/decentralization of institutional governance;
e |ocal, national, European and international positioning.
- How is the institution trying to do it?
e institutional governance and decision making;
e quality culture and internationalization;
e teaching and learning, research, service to society.

- How does the institution know it works?

e tools used to monitor and evaluate the institution’s activities (in
particular, teaching);
e participation of internal and external stakeholders in evaluation processes.

- How does the institution change in order to improve?

e Strength, Weaknesses, Opportunities and Threats (SWOT) analysis;

e strategic management and capacity for change;

e participation of internal and external stakeholders in the improvement

process [6].
It should be noted that the Institutional Evaluation Program has become

a specific European approach to quality improvement and a flexible tool for
assessing the strategic development process. Since the time of its creation it
has conducted about 400 evaluations on the global scale and provided
recommendations tailored to the specific characteristics of the HEI concerned.

Summarizing the above mentioned, the IEP methodology is based on an

improvement philosophy, the peer-review approach, four questions and the
evaluation phases (self-evaluation followed by self-evaluation report; two site
visits, the latter finishing with oral report; delivery of the final evaluation report,
which is published online; and a follow-up procedure). |IEP is a great experience
intended to improve HEI as a whole unit, and focuses on the processes of decision
making, institutional structure and effectiveness of strategic management,
appropriateness of internal quality process and the extent to which its
deliverables are used in decision-making and strategic management, as well as
obvious deficiencies in these internal mechanisms. It can be observed that the
evaluation team under IEP includes, along with rectors, vice-rectors, and senior
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higher education professionals from across Europe, students and it is consistent
with a student-centered approach provided for in quality assurance procedures
where students are transformed into equal partners in the process [1; 3].

From the perspective of our study, it is expedient to focus on the
framework for the internationalization of quality assurance which has been
envisaged by the Bologna Process and provides for integration of the following
three dimensions:

- cross-border quality assurance activities of QA agencies;
- quality assurance of joint programs, in particular the application of the

European Approach;

- quality assurance of cross-border higher education/transnational
education.

The forms of cross-border activities of agencies that ensure
internationalization of quality assurance in higher education in EHEA are as
follows:

1. Since 2005, agencies use international standards such as the ESG as a
basis for developing their own standards and criteria.

2. Formation of international expert networks, united by various criteria
(geographical, subject, methodology, etc.).

3. Involvement of agencies in different international and European
projects (e.g. the RIQAA project) initiated by international organizations to
improve institutional, national and supranational dimensions of the quality
assurance of higher education.

4. Ensuring “internationalization at home”, where agencies intend to
involve foreign experts in the external review panels.

5. Conducting external quality assurance abroad, either in partnership or
“alone” [9].

In terms of our research, a series of significant steps have been taken
towards quality assurance of joint programs. In the European Higher Education
Area, joint programs are instrumental in providing transnational education and
promoting internationalization. Nevertheless, implementation of joint
programs is impeded by sharp differences existing in the legal framework and
regulations across countries. In light of this, European Ministers in charge of
Higher Education in the European Higher Education Area have decided to
simplify the procedures for quality assurance and assessment, and committed
“to recognize quality assurance decisions of EQAR-registered agencies on joint
and double degree programs” in the 2012 Bucharest Communiqué (EHEA
Ministerial Conference 2012, 2) [4].

However, the above mentioned measures could not fundamentally solve
the problem. It should be noted that a plenty of European higher education
institutions face some difficulties in developing joint study programs. Firstly, the
regulation of joint study programs is overcomplicated due to some inconsistencies
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and differences in the systems of higher education and regulatory framework that
impede the development and implementation of these programs. Secondly, some
universities find it difficult to register joint study programs due to different
registration procedures and processes in effect in the European Higher Education
Area. Thirdly, higher education institutions lack complete and accurate
information on the process of development and implementation of joint
programs, as well as methodological clarity. Fourthly, some higher education
institutions are faced with the problem of finding appropriate partners for joint
study programs (due to differences in the procedure for conferring a degree, the
volume of ECTS credits transferred, educational internship in study programs, the
system for evaluating studies, etc.).

Nevertheless, quality assurance agencies and stakeholders eventually
applied integrated approaches to external quality assurance of joint programs
taking into consideration their joint nature. In this regard, the introduction of
the ESG, the Qualifications Framework for the European Higher Education Area
and the European Credit Transfer and Accumulation System (ECTS) has
established a clear and principled framework for quality assurance of joint
programs. Another important step in this direction was the adoption of the
European Approach for Quality Assurance of Joint Programs by the EHEA
ministers at the EHEA Ministerial Conference in Yerevan in 2015. Such
approach provides for the development and implementation of standards
based on the approved tools of the European Higher Education Area, without
taking into consideration any national criteria. Under the European Approach,
joint programs are recognized as having an integrated curriculum and being
coordinated and offered jointly by higher education institutes from EHEA
countries that results in receiving multiple/double degrees [4; 5].

Moreover, in April 2012, the European Ministers in charge of Higher
Education across the European Higher Education Area recommended the use of
the European Area of Recognition Manual for higher education institutions which
provides information on recognition of qualifications awarded by joint programs.

In 2013, in order to facilitate quality assurance of cross-border higher
education ENQA launched the project entitled “Quality Assurance of Cross-border
Higher Education” (QACHE). The goal of the QACHE project was to ensure, insofar
as it refers to information and practical support, the quality assurance of cross-
border higher education by exploring different ways in which European quality
assurance agencies and higher education institutions provide the quality
assurance and accreditation services related to the programs delivered outside
the territory of their countries. The innovative aspect of the QACHE project is the
development of a common European quality assurance approach to cross-border
higher education which would contribute to the promotion of the European
dimension in higher education across the globe.
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Among the main objectives of the QACHE project are creation of a space
of policy dialogue on quality assurance of cross-border higher education, and
development of a toolkit for improving mutual understanding of different
approaches to cross-border higher education and various quality assurance
methods; further development of European dimension in quality assurance;
facilitation and enhancing the engagement of European higher education
institutions in CBHE provision; protection of students against low standard
provision and issues related to the recognition of CBHE [2].

In this context it is worth noting development of the European dimension in
quality assurance in the field of doctoral studies. The cooperation between two or
more different higher education institutions leads to a binational or trinational
doctoral degree that intensifies international cooperation in research and
increases mobility of doctoral candidates. The international attractiveness of
European universities is determined by promotion of the international
cooperation and mobility at doctoral level. Joint cross-border doctoral programs
are becoming an integral part of HEI strategies within the European Higher
Education Area. The rationale for this is that the doctorate is based on a single
academic achievement under the supervision of two universities which cooperate
closely in the doctoral program in terms of selection and supervision on the one
hand, and assessment of the doctoral candidate on the other [4; 5].

Summarizing the facts mentioned, it is expedient to focus on some
positive and negative trends in the internationalization of the activities of QA
agencies across the European Higher Education Area. Several drawbacks to be
eliminated are as follows:

— lack of a unified regulatory framework for the international activities of
HEQA agencies at the national and supranational levels;

— lack of sufficient political support for the development of international
activities of HEQA agencies at the national level;

— lack of financial resources at the disposal of national quality assurance
agencies that could be allocated for the development of international
activities;

— insufficient experience in exchanging experts in the activities of HEQA
agencies in different countries.

The positive trends in the development of the process under study
include:

— growth in the number of countries participating in the Bologna Process,

which have approved the ESG for implementation;

— increase in the level of involvement of international/foreign experts in

HEQA procedures;

— growth in the number of international/foreign experts being in charge of

national agencies of HEQA;

— increased mobility of HEQA agencies operating in the international format.
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Conclusions and prospects for further research. From all of the above
mentioned it can be concluded that the promotion of European cooperation in
quality assurance, and the need for closer cooperation of actors and all
stakeholders in this field have given an impetus to the integration of an
international dimension into the process of quality assurance. The
internationalization of quality assurance provides for the participation of quality
assurance agencies in international networks and cooperation with international
partners, and involvement of the foreign experts in independent review panels.
The Institutional Evaluation Program (IEP), one of the members of the European
Association for Quality Assurance in Higher Education listed in the European
Quality Assurance Register for Higher Education, plays a special role in efforts to
facilitate the integration of an international dimension into the process of quality
assurance in higher education. The framework for the internationalization of
quality assurance envisaged by the Bologna Process and providing for integration
of the following three dimensions provides for cross-border quality assurance
activities of QA agencies; quality assurance of joint programs, in particular the
application of the European Approach; quality assurance of cross-border higher
education/transnational education. Nevertheless, internationalization of the
activities of QA agencies across the European Higher Education Area is
characterized by some positive and negative trends.

The above mentioned findings could direct further research that seems
essential for better understanding of the internationalization of the processes
of quality assurance in higher education.
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PE3IOME

EpemeHKo MHHa. lNpoueccyanbHble acnekTbl MHTepPHaUMOHaAn3aunmn obecneyeHusn
KauyecTBa B EBponelickom NpocTpaHCTBe Bbicwero obpasoBaHus.

B cmamee paccmampueaemcs crneyuguxka 0eamesnbHOCMU  MedOYyHAPOOHbIX
azeHmcme no obecneveHuro Ka4ecmea e Esponelickom npocmpaHcmee ebicle20 0b6pa3o08aHUSA
U npusnevyeHUs UHOCMPAHHbIX SKCMEepmos K 0Cyu,ecmesieHUto He3asucumoli OUeHKU Kayecmea
sbicuwie2o obpazosaHus. OnpedeneHa ponb [Tpoepammsl UHCMUMYYUOHAAbHOU oyeHKU (IEP) 6
UHMezpayuu mex0yHapoOHO20 U3MepeHUs 8 rpoyecc obecrevyeHuUs Kayecmea ebicuie2o
o0bpazosaHus. Ocoboe B6HUMAHUE yOeseHO OCHOBe UHMeEePHAUUOHanu3ayuu obecrnevyeHus
Kayecmea, Komopasa npedycMmampusaem UHMe2pauuro mpex usmepeHuli: mpaHcz2paHu4Hol
desmesnibHOoCMu azeHmcme o obecrnevyeHuUto Kayecmea, obecrnevyeHue Ka4ecmaea CO8MeCmHbIX
npozpamm, 8 4YacmHocmu rnpumeHeHue Esponelickoeo nooxoda; obecnevyeHue Kayecmea
MPAaHCc2pPaHUYHO20/MPAHCHAUUOHA1bHO20 sbicuie2o 06pa3068aHUS. BbisigneHsl u
0XapPAaKMepu308aHbl MO3UMUBHbIE U He2aMuBHble MmeHOeHUuU UHMepHayuoHanu3ayuu
desamesnbHOoCcMu az2eHMcme o obecnevyeHuro Kayecmea 8 Esponelickom npocmpaHcmee
8bicuie20 06pPa308aHUS.

Knouesble cnoea: obecrieyeHue kavyecmsea, Esponelickoe npocmpaHcmeo 8bicuwez20
06pa308aHUSA, NPOUECCYanbHble acrneKkmsl, UHMEPHAYUOHAAU3AUUA, MPAHC2PAHUYHOE 8bicuiee
06pa3zosaHuUe, coemecmHsle Mpo2pammel, [1poepamma UHCMUMYyUOHAAbHOU OUeHKU.

AHOTAL|IA

€EpemeHKo IHHa. MpouecyanbHi acnekTU iHTepHalioHani3alii 3abe3neyeHHsA AKOCTI y
€BpPONENCcbKOMY NPOCTOPI BULLLOT OCBITH.

Y cmammi posensdaemoca crneyugpika 0ianbHocmi  MiHAPOOHUX az2eHyil i3
3a6e3ne4yeHHA AKOCcMi 8 €EgponelicbKoMy rnpocmopi suwoi oceimu ma 3aay4eHHA iHO3eMHUX
eKkcriepmig 00 30ilicCHEHHA He3anexcHoi OYiHKU fAKocmi suw,oi ocsimu. Bu3HayeHO posnb
Mpozpamu iHcmumyuyiliHoi oyiHku (IEP) e iHmezpauyii mixcHapoOHo20 sumipy y npouyec
3a6e3nevyeHHs aKkocmi suwoi oceimu. Ocobausy ysacy npudineHo iHcmumyuiliHili ocHo8i
iHmepHauioHanizayii 3abe3neyeHHA SKocmi, wo nepedbayae iHMez2payito MpPoLox 8UMIpI8:
MpPaHCKOPOOHHY OifnbHicme azeHyili i3 3abe3nevyeHHs AKocmi; 3abe3nevyeHHA AKocmMi
CNinbHUX poepam, 30Kpema 3acmocy8aHHA €spornelicbkozo nioxody; 3a6e3nevyeHHA AKOCMi
MPAHCKOPOOHHOI/MPAHCHAYIOHAALHOI 8UW0i ocgimu. BusesneHO mMa CXapakmepu3oeaHo
Mo3uMmueHi (3pOCMAaHHA 4Yucaa KpaiH, wo bepyme yyacmoe y BOaOHCbKOMY npoueci, AKi
cxeanunu ESG 0na peanizayii; 36inbWeEHHA piBHA y4acmi  MiMHAPOOHUX/IHO3eMHUX
ekcriepmis y npoyedypax 3ABO; 3p0CMAHHA YUCAA MIXHAPOOHUX/IHO3eMHUX eKcriepmis, W0
gionosidarome 3a HauioHanbHi ycmaHosu 3ABO; 36inbweHHA mMobinbHocmi azeHmcms i3
3ab6e3ne4yeHHA AKOCMI 8UW0i ocgimu, wo 0itoms y MiI¥HAPOOHOMY hopmami) Ui HeeamueHi
(8iocymHicmb  €duHOi HopmamueHoi 6a3u 014 MiXHapoOHoi JdifsnbHocMi ycmaHos
3a6e3ne4yeHHA AKOCMIi 8UWOI oc8imu HA HAYiOHAAbHOMY ma HAOHAUIOHAAbHOMY DIBHSAX;
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8i0cymHicmb 0ocmamHboi NoAiMuUYHoOI NiOMPUMKU 018 PO38UMKY MiXCHAPOOHOI difabHocmi
ycmaHos i3 3abe3nevyeHHs AKOCMI 8UW0I 0C8iMU HA HAUIOHAMbHOMY pigHi; 6paK ¢hiHaHcosux
pecypcie y po3nopAa0xceHHi HAUIOHAnNbHUX dzeHmMcme i3 3abe3nevyeHHs SKocmi suwoi
ocsimu, AKi moxyme 6ymu eudineHi 078 pPO3BUMKY MIHHAPOOHOI 0OignbHoCMI;
Hedocmame~ili 0oceid 0bMiHy ekcriepmamu 8 QifanbHOCMi ycmaHo8 i3 3a6e3nevyeHHs AKocmi
suwWoi oceimu 8 pi3HUX KpaiHax) meHOeHyil iHmepHayioHanizayii disnbHocmi azeHyil i3
3a6e3ne4yeHHA AKocmi 8 Esponelicbkomy npocmopi suwoi ocgimu.

KnwouoBi cnosa: 3abe3neyeHHs AKocmi, €sponelicokull rnpocmip suwoi ocgimu,
npouecyansHi acnekmu, iHMepHAUioHani3ayis, MPAHCKOPOOHHA BUWa 0C8ima, CrifbHi
npoepamu, lMpoepama iHcmumyuyitiHoi oOUuiHKuU.
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CTAHOB/IEHHA TA PO3BUTOK NPOBANUAEPCbKOI MEPEXKI
HE®OPMA/IbHOI OCBITU AOPOC/NX Y ®IHNAHAIT

Y cmammi po3enaHymo pi3Hi ¢popmu opeaHizauii HeghopmanbHOi ocgimu 00pocaux,
CMPAMOBAHI HA MPOCYBAHHA HABYAHHA 3 MEMOK HAOAHHA MOXAUBOCMI O0POCAUM YYHAM
30ilicHiosamu HenepepsHull npouec Has4yaHHA. [lposedeHo aHani3z crnieyugpiku disnbHocmi
nposatlidepie HegopmasnsHOi ocgimu dopocaux. Ocobausy ysazy npudineHo npobaemam
HegpopmanbHOi ocsimu 0Oopocaux AK OOHIel 3 ¢opm ocsimu rnpomsaeom xummsa ma
nepcriekmusu ii po3sumky. Y cmammi eucsimsneHO CKnadosi OCHOB8U cucmemu
HegopmansHoi 0c8imu 0opPOCAUX.

Knawouosi cnoea: HegopmanbHa ocgima 0opocaux, oceima 0Jopocaux, oceima
8npodosx xcumms, npoeaiidepu HedopmanbHOI ocgimu 0opocaux, oceimHi nompebu,
ueHmpu ocgimu, HapoOHi 8UWI WKOAU, AIMHI yHieepcumemu, Heypsaoo8i opaaHizauii.

MNocraHoBKa npobnemu. OcBiTa [OPOCAMX CbOroAHi ctae Bce binbuw
aKTyanbHo. baratbo KpaiH po3pobnATb HauioHaNbHI CTpaTerii Ta AeprKaBHi
nporpamu po3BUTKY OCBITU JOPOCANX. BUABNAETLCA 3arasnbHa TEHAEHLiA 3HAYHOIO
PO3LMPEHHA YYacCTi OOPOCAMX Y Pi3HUMX (opmMax HaBYaHHA, MiATOTOBKM W
nepeniarotToBku. Y CBITOBOMY CMiBTOBAPWUCTBI OCBiTa AOPOCAMX Y BCiX ii dopmax
PO3rNALAETbCA AK BaXK/IMBUMA KOMMOHEHT CUCTEMW HeMnepepBHOI OCBITU. Yce
YyacTiwe AO0CNIAHMKKN 3BEPTAOTLCA A0 NOHATTA «HedOopMasibHA OCBITa AOPOCANXY.
HedopmanbHa ocBiTa pgopocamx pgonomarae ¢GopmyBaTM  KOMMETEHTHOCTI,
HeobXxiaHi aopocnin ocobuctocti ana *Xutra B iHGOPMALIMHOMY CyCniNbCTBI.
CyyacHe A0BKinnA (couiaNbHUIA couiym) cTaBUTb A0POCAY OCODBUCTICTb Y TaKi
YMOBW, KO/IM HEODXiAHO MOCTiMHO ONAaHOBYBATM HOBI 3HAaHHA, NPMUCTOCOBYBATUCS
[0 iHHOBALM HayKM Ta TEXHiIKM, HOBUM (popmMamM KOMYHIKaLil, AeTepMiHyHuUM
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